
Presenter
Presentation Notes
Welcome to text complexity and the Montana Common Core Standards



COLLEGE AND CAREER READINESS 

Presenter
Presentation Notes
The MCCS advocate standards that ensure readiness-the most important factor being student’s abilities to read and understand texts of steadily increasing complexity as they progress through school. 
It is critical that all levels are working towards college and career readiness.  Super Intendent Juneau’s Graduation Matters supports this effort. 




Presenter
Presentation Notes
Refer to handout from ELA Arts Item Specifications 
Showcase 3 Materials pages 8-11
February 28, 2012 draft

http://www.smarterbalanced.org/wordpress/wp-content/uploads/2012/02/DRAFT%20ELA%20Item%20Specifications.pdf

After reading this spec item, please think about what instruction needs to take place to help students with mastery of learning with complex text to support the necessary skills to be successful with similar tasks.




SIX MAJOR SHIFTS IN ELA/LITERACY 

  

Shift 1: K-5 
Balancing  

Informational 
and Literary Text 

Shift 2: 6-12 
Knowledge in the 

Content Areas 

Shift 3: Grade-
level Text 

Complexity 

Shift 4: Text-
based Answers 

Shift 5: Writing 
from Sources 

Shift 6: Academic 
Vocabulary 
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Presentation Notes
There are six shifts that take place with the MCCS for ELA/Literacy.

We will focus on shift 3 – text complexity.  You will be able to complete the four step process of text analysis upon completion of this webinar.  Text complexity focuses on analyzing quantitative, qualitative, and reader task considerations.  The use of Lexile levels and scores will support the quantitative analysis of text.



WHAT IS TEXT COMPLEXITY? 

Text complexity – The inherent difficulty of 
reading and comprehending a text 
combined with consideration of reader 
and task variables; in the Standards, a 
three-part assessment of text difficulty 
that pairs qualitative and quantitative 
measures with reader-task 
considerations (CCSS, pp. 31, 57; Reading, pp. 4–16) 
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Let’s start with text complexity.  What is text complexity?  



STANDARD 10: RANGE, QUALITY, AND COMPLEXITY OF STUDENT 
READING K–12 

 
College and Career Readiness Anchor Standards for Reading 
 
Range of Reading and Level of Text Complexity 
 
CCR.10: Read and comprehend complex literary and informational texts 
independently and proficiently. 
 
Reading Standards for Literature 
RL.K.10:  Actively en gage in group reading activities with purpose and 
understanding. 
 
RL.1.10: With prompting and support, read prose and poetry of appropriate 
complexity for grade 1. 
 
RL.2.10: By the end of the year, read and comprehend literature, including stories 
and poetry, in the grades 2-3 text complexity brand proficiently, with scaffolding as 
needed at the high end of the range. 
 
 

Standard 

Strand 

Topic 



THE STANDARDS’ GRADE-SPECIFIC TEXT COMPLEXITY DEMANDS 
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Standard 10 addressed text complexity in the strands of reading literature and reading information text.  At each grade level the expectations for complex text increase.  



The Standards’ Approach to Text Complexity 

Presenter
Presentation Notes
Let’s take a closer look at text complexity.  The analysis of text complexity is imperfect at best.  It is important that we take into consideration all three measures, quantitative, qualitative, and reader and task consideration as we determine if a text has a low or high complexity.

Quantitative measures are readability and other scores of text complexity.  A vertical scale tied to text.  Lexile levels and scores can be used to determine the quantitative measure of a text.
Qualitative measures are levels of meaning structure, language conventionality and clarity, and knowledge demands often bets measured by an attentive human reader.
Reader and Task considerations are an educators area of expertise.  This is knowing your students!  What is the background knowledge of the reader, motivation, interests, and complexity generated by tasks assigned often best made by educators employing their professional judgement.

As you begin to familiarize yourself with text complexity and analysis two documents are essential.
Appendix A- Key terms and Glossary
Appendix B- Text Exemplars
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You can use a four step process to determine text complexity.  Use your handout for Text Analysis adapted from Kansas Department of Education.

Use a lexile score to determine the quantitative measures of the text.  Sign up for a free account at lexile.com
Analyze the qualitative measure of the text.  See hand out pulled from Appendix A for qualitative measures as well as an adapted rubric from Kanas Department of Education.  Either format can help you determine the qualitative  measures of the text.
Reflect upon the reader and task consideration handout adapted from Kansas Department of Education.
Recommend placement in the appropriate text complexity band.




TEXT COMPLEXITY 
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Let’s look at quantitative measures.



MEASURES OF TEXT COMPLEXITY Quantitative measures stand as proxies for semantic 
and syntactic complexity:  

Word difficulty (frequency, length) 
 Sentence length and syntax 
 Some newer measures also measure text cohesion and other 

features of vocabulary 
 
Quantitative and qualitative measures are at once 

useful and imperfect. 
 
Quantitative measures are less valid for certain kinds of 

texts (poetry, drama, K-1 texts) but for all others can 
place most texts in a complexity band reliably. 
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What are quantitative measures?  



WHAT ARE LEXILE MEASURES? 
There are two kinds of Lexile measures:  
 

the Lexile reader measure –Students receive a 
Lexile reader measure as a score from a 
reading test - it describes his or her reading 
ability.  

 

 the Lexile text measure-Books and other texts 
receive a Lexile text measure from a software 
tool called the Lexile Analyzer - it describes the 
book's reading demand or difficulty. 
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The two measures for Lexiles are the Lexile reader measure and the Lexile text measure.  This means that when a student receives a Lexile reader measure it describes his or her reading ability.

The Lexile text measure is score from the Lexile analyzer and it describes the book’s reading demand or difficulty.  We can explore the level of complexity of a text as well as a student’s reading ability to determine the depth of comprehension and success a student will have with texts.



SHIFT: STAIRCASE OF COMPLEXITY 

•Lexile Framework for Reading 
–Youtube video (6:28) 
–http://www.youtube.com/watch?v=AiFm2Jr8FzY&feature

=player_embedded 
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Debbie: 
The Lexile Framework provides valuable insights into student readiness by measuring both the complexity of college and career texts and a student’s ability to comprehend these texts. 

The Lexile Framework is unique from the other readability formulas mentioned in common core in that is measures both text complexity and reader ability on the same developmental scale.  Lexile measures are the most widely used reading metric because they allow for students to be matched with materials that provide the right level of challenge for their ability and goals.  

Watching the video, “Lexile Framework for Reading,” will give you a much deeper understanding of the Lexile Framework.  
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Debbie: 

The MCCS advocates a “staircase” of increasing text complexity, beginning in grade 2 so that students can develop their reading skills and apply them to more difficult texts.  Refer to the first column. At the lowest grade in each band, students focus on reading texts within that text complexity band.  In the subsequent grade or grades within a band, students must “stretch” to read a certain proportion of texts from the next higher text complexity band.  This pattern repeats itself throughout the grades so that students can both build on earlier literacy gains and challenge themselves with texts at a higher complexity level.  Lexile measures and the Lexile ranges help to determine what text is appropriate for each grade band and what should be considered “stretch” text. 

Consider this alarming fact: Gary L. Willamson found a 350L (Lexile) gap between the difficulty of end-of-high school and college texts—a gap equivalent to 1.5 standard deviations. 
Willamson measured text complexity using the Lexile Framework for Reading. We know that students need to graduate from High School with at least a 1300 lexile to be better prepared for college and careers.  Please refer to the third column….Lexile Ranges Aligned to CCR expectations.  So, the lexile framework has been adjusted at all grade levels in order to support the ultimate goal of students graduating from high school college and career ready.

To put the gap between high school texts and college and career texts in perspective, a 250L difference between reader ability and text complexity can cause a drop from 75-percent comprehension to a 50-percent comprehension.  This means that high school seniors who can successfully read twelfth-grade texts may enter college or the workplace several months later and encounter texts that result in less than 50-percent comprehension. 
While the reading demands of college, the workforce and life in general have remained consistent or increased over time, K-12 texts and reading tasks have decreased in complexity.  The result is a significant gap between many students’ reading abilities and the reading demands they will encounter after graduation. 
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Debbie: 
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Debbie: 

The green to orange line refers to the range of middle school lexile levels for text which is 800L – 900L. 

The red line is the high school lexile level for text around 1100L- 1200L.

Debbie will research more!!!!!



METAMETRICS SURVEY 2000 

Arkansas Democrat Gazette 1230 L 
Associated Press 1310 L 

LA Times      1330 L 

Miami Herald    1200 L 
New York Post    1280 L 
Oakland Tribune    1210 L 

Raleigh News & Observer  1220 L 
Wall Street Journal   1320 L 
USA Today     1200 L 
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Look over these Lexile levels for newspapers



ON-THE JOB  
LEXILE REQUIREMENTS 

1,500 

1,400 

1,300 

1,200 

1,100 

1,000 

900 

800 

Lexile 
National Adult Literacy Study 1992 
International Center for Leadership in Education 2009 



FINDING THE LEXILE LEVEL 

Lexile.com 
Quick Book Search 
Type in book name or author 
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Debbie: 

When you go to Lexile.com you can find the lexile level of the books you are using in your classroom.  Enter the title of a novel.  I am going to enter Moby Dick.  Then click enter.  The lexile level will appear.  Be sure to scroll down to see varying titles that may appear. 
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Debbie: 

The lexile text measure shows a lexile level of 1200 for Moby Dick.  
So, if I know the lexile reader measure of my students, I can also determine the rate of which they will comprehend Moby Dick.  If students in my class have a lexile level of 1100, their comprehension rate is predicted to be 65%.  If students in my class have a lexile level of 900, their comprehension rate is predicted to be 44%.  We will demonstrate how to find the predicted comprehension rate in a few slides. 




READER’S EXPECTED COMPREHENSION 

Quick Book Search 
Enter book 
Click on book 
Enter student’s lexile score in the Lexile 
Calculator 
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Debbie: 

These are the steps for finding the predicted or expected comprehension rate.  We will demonstrate this process on the next few slides. 
The steps include…
Going to Quick Book Search
Enter book
Click on book
Enter student’s lexile score in the Lexile Calculator
Click go
Click on “What does this mean” to learn about the Sweet Spot
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Debbie: 

Go to Quick book search and enter the name of the book. Then click enter. 
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Debbie: 

Then click on the book you have chosen. 



Lexile.com 
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Debbie: 

Once you have clicked on the chosen book, enter the student’s lexile score in the lexile calculator and click Go. 



Lexile.com 
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Debbie: 

So, a student that has a lexile reader measure of 900, would comprehend this book that has a 1140 lexile text measure at 50%.  
If you click on the “what does this mean,” you will see that the sweet spot for comprehension is between 65% and 80%.  

Using both the lexile text measure (for the book) and the lexile reader measure (for the student) can help teachers determine how many of our students will be able to comprehend a book we are using.  Then, we can determine what strategies and supports we need to put into place to help students read and comprehend at higher levels.  This is a valuable tool for us in addressing text complexity. 
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Knowing a student’s lexile score can also help teachers find appropriate books for student’s independent reading.  If we know a student’s lexile score is 1000, and a lexile text level is 500 like “The Magic School Bus, Inside the Earth”, we know the student is expected to comprehend that book at 96%. That book would be very easy for the student.  However a lexile text level of 1250, like “The Call of the Wild” would be too hard. 
Where as the 1000 lexile text level of The Reader’s Digest” would be just right…like  the Goldilocks philosophy but for independent reading, we don’t want the books too be too hard or too easy..but just right. 



ANALYZING TEXT YOU USE 

Analyzing Classroom Text to find Lexile 
Reading Levels 
  (youtube video) 3:39 minutes 
http://www.youtube.com/watch?v=CRs9sqZVPNg 

Using the Lexile Analyzer      
 (youtube video 8+ minutes) 

http://www.youtube.com/watch?v=PdfIdEqkKlc&feature=
related 
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Debbie: 

Here are two additional videos that will give you a deeper understanding of the Lexile measures.  
Using the Lexile Analyzer will allow you to enter your own text that may be from an article you are using or a book that does not have an identified lexile level.  Be sure to watch the video for explicit directions on how to prepare your text, enter your text, and receive the lexile text 









TEXT COMPLEXITY 
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Let’s look at the qualitative measures of text.



Qualitative measures complement 
quantitative measures: 

Purpose 
Language conventionality and clarity 
Text structures 
Knowledge demands 
 

Qualitative measures are on a continuum (not grade/band specific) and 
most useful working in conjunction with quantitative measures. 
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Qualitative measures help balance quantitative measures of text.  These measures are on a continuum and measure purpose, language conventionality and clarity, text structures, and knowledge demands.



QUALITATIVE HANDOUT 



TEXT COMPLEXITY 

Presenter
Presentation Notes
Let’s determine reader and task consideration as we analysis the complexity of text.



READER AND TASK CONSIDERATION 
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This is where your professional judgment as an educator is best suited to help determine placement of text complexity in conjunction with quantitative and qualitative measures.  



IMPLICATIONS FOR EDUCATORS General Rule: 
Use any one of the quantitative analyzer tools 

to place text into a complexity band level.  

For decisions about whether to place a text at 
the upper, lower, or middle of a band, use 
qualitative analysis.  

For drama and poetry, use qualitative 
measures. 
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General Rules for text analysis

In addition to Lexile levels ATOS levels may be used to determine the quantitative measure of text.

Qualitative analysis helps determine in which complexity band to place a text.
Qualitative measures should be used to determine complexity of poetry and drama.
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4 step process rubric- adapted from Kansas Department of Education

What are the four areas you will analyze for text complexity?

What resource is currently available with text exemplars for text complexity?
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Appendix A pages 13-14
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Appendix A pages 13-14
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Appendix A pages 13-14
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Appendix A pages 13-14
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Use this tool to list current text used within your classroom or school.  Work to use the lexile analyzer and text analysis rubric to determine the level of complexity and if you are using the right book with your students and grade level!  Adapted from Kansas Department of Education



BALANCING COMPLEX TEXT 
 
 "Students' ability to read complex text does 

not always develop in a linear fashion."   
 
"Students need opportunities to stretch their 

reading but also to experience the 
satisfaction and pleasure of easy, fluent 
reading within them both of which the 
Standards allow for." 

 
 
Appendix A, p. 9 

Common Core Standards 
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Complex text needs to be balanced with text that provides opportunities for easy and fluent reading.  

When we are working with complex text you have permission to take time for  close repeated readings allowing students to gain skills and strategies to read deeply and cite evidence of their opinions and understanding.  You are helping students so that they may “read like detectives and write like investigators.”

Remember to use the complex text exemplars from Appendix B.  It is not expected to analyze every piece of text!  It is important to understand the process of analyzing text and be mindful of the literature and informational  text both of low and high complexity available to students.  



CONTACT INFORMATION 

Cynthia Green 
English Language Arts Curriculum Specialist  
Office of Public Instruction 
406-444-0729 
cgreen4@mt.gov 



CONTACT INFORMATION 

45 

Jean Howard 
 Mathematics Curriculum Specialist 
 (406) 444-0706;  jhoward@mt.gov 
 
Cynthia Green 

English Language Arts Curriculum Specialist 
(406) 444-0729; cgreen4@mt.gov  

 
Judy Snow 
 State Assessment Director 
  (406) 444-3656;  jsnow@mt.gov 
 
Debbie Hunsaker 
     School Improvement Director 
      (406) 444-0733: dhunsaker@mt.gov 
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 “Thank you for taking time to listen to this webinar and continuing your work on the Montana Common Core Standards. We encourage you to contact Jean Howard, Cynthia Green, and/or Judy Snow if you have questions.”
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The Standards’ Grade-Specific Text Complexity Demands 
As illustrated in figure 4, text complexity in the Standards is defined in grade bands: grades 2–3, 4–5, 6–8, 9–10, and 
11–CCR.5 Students in the first year(s) of a given band are expected by the end of the year to read and comprehend 
proficiently within the band, with scaffolding as needed at the high end of the range. Students in the last year of a band 
are expected by the end of the year to read and comprehend independently and proficiently within the band. 
 
Figure 4: The Progression of Reading Standard 10 

 



 

 

Key Considerations in Implementing Text Complexity 
 
Texts and Measurement Tools 
The tools for measuring text complexity are at once useful and imperfect. Each of the qualitative 
and quantitative tools described above has its limitations, and none is completely accurate. The 
development of new and improved text complexity tools should follow the release of the 
Standards as quickly as possible. In the meantime, the Standards recommend that multiple 
quantitative measures be used whenever possible and that their results be confirmed or 
overruled by a qualitative analysis of the text in question. 
 

Certain measures are less valid or inappropriate for certain kinds of texts. Current quantitative 
measures are suitable for prose and dramatic texts. Until such time as quantitative tools for 
capturing poetry’s difficulty are developed, determining whether a poem is appropriately 
complex for a given grade or grade band will necessarily be a matter of a qualitative 
assessment meshed with reader-task considerations. Furthermore, texts for kindergarten and 
grade 1 may not be appropriate for quantitative analysis, as they often contain difficult-to-assess 
features designed to aid early readers in acquiring written language. The Standards’ poetry and 
K–1 text exemplars were placed into grade bands by expert teachers drawing on classroom 
experience.  
 
Many current quantitative measures underestimate the challenge posed by complex narrative 
fiction. Quantitative measures of text complexity, particularly those that rely exclusively or in 
large part on word- and sentence-level factors, tend to assign sophisticated works of literature 
excessively low scores. For example, as illustrated in example 2 below, some widely used 
quantitative measures; including the Flesch-Kincaid Grade Level test and the Lexile Framework 
for Reading, rate the Pulitzer Prize–winning novel Grapes of Wrath as appropriate for grades 2–
3. This counterintuitive result emerges because works such as Grapes often express complex 



 

 

ideas in relatively commonplace language (familiar words and simple syntax), especially in the 
form of dialogue that mimics everyday speech. Until widely available quantitative tools can 
better account for factors recognized as making such texts challenging, including multiple levels 
of meaning and mature themes, preference should likely be given to qualitative measures of text 
complexity when evaluating narrative fiction intended for students in grade 6 and above. 
 
Measures of text complexity must be aligned with college and career readiness expectations for 
all students. Qualitative scales of text complexity should be anchored at one end by descriptions 
of texts representative of those required in typical first-year credit-bearing college courses and 
in workforce training programs. Similarly, quantitative measures should identify the college- and 
career-ready reading level as one endpoint of the scale. MetaMetrics, for example, has 
realigned its Lexile ranges to match the Standards’ text complexity grade bands and has 
adjusted upward its trajectory of reading comprehension development through the grades to 
indicate that all students should be reading at the college and career readiness level by no later 
than the end of high school. 

 

 



 

 

Figure 2: Qualitative Dimensions of Text Complexity 
 

Levels of Meaning (literary texts) or Purpose (informational texts) 
� Single level of meaning  Multiple levels of meaning 
� Explicitly stated purpose  Implicit purpose, may be hidden or obscure 
 
Structure 
� Simple  Complex 
� Explicit  Implicit 
� Conventional  Unconventional (chiefly literary texts) 
� Events related in chronological order  Events related out of chronological order 
(chiefly literary texts) 
� Traits of a common genre or subgenre  Traits specific to a particular discipline 
(chiefly informational texts) 
� Simple graphics  Sophisticated graphics 
� Graphics unnecessary or merely supplementary to understanding the text 
 Graphics essential to understanding the text and may provide information not 
otherwise conveyed in the text 
 
Language Conventionality and Clarity 
� Literal  Figurative or ironic 
� Clear  Ambiguous or purposefully misleading 
� Contemporary, familiar  Archaic or otherwise unfamiliar 
� Conversational  General academic and domain-specific 
 



 

 

Knowledge Demands: Life Experiences (literary texts) 
� Simple theme  Complex or sophisticated themes 
� Single themes  Multiple themes 
� Common, everyday experiences or clearly fantastical situations  Experiences 
distinctly different from one’s own 
� Single perspective  Multiple perspectives 
� Perspective(s) like one’s own  Perspective(s) unlike or in opposition to one’s own 

 
Knowledge Demands: Cultural/Literary Knowledge (chiefly literary texts) 
� Everyday knowledge and familiarity with genre conventions required  Cultural and 
literary knowledge useful 
� Low intertextuality (few if any references/allusions to other texts)  High 
intertextuality (many references/allusions to other texts) 
 
Knowledge Demands: Content/Discipline Knowledge (chiefly informational 
texts) 
� Everyday knowledge and familiarity with genre conventions required  Extensive, 
perhaps specialized discipline-specific content knowledge required 
 � Low intertextuality (few if any references to/citations of other texts)  High 
intertextuality (many references to/citations of other texts) 
 
 
 Adapted from ACT, Inc. (2006). Reading between the lines: What the ACT reveals about college readiness in reading. Iowa City, IA: 
Author; Carnegie Council on Advancing Adolescent Literacy. (2010). Time to act: An agenda for advancing adolescent literacy for college 

and career success. New York: Carnegie Corporation of New York; Chall, J. S., Bissex, G. L., Conrad, S. S., & Harris-Sharples, S. (1996). 
Qualitative assessment of text difficulty: A practical guide for teachers and writers. Cambridge, UK: Brookline Books; Hess, K., & Biggam, 
S. (2004). A discussion of “increasing text complexity.” Published by the New Hampshire, Rhode Island, and Vermont departments of 
education- Appendix A Common Core State Standards p. 6 
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Cognitive Capabilities 

• Does the reader possess the necessary attention to read and comprehend this specific 
text? 

• Will the reader be able to remember and make connections among the various details 
presented in this specific text? 

• Does the reader possess the necessary critical/analytic thinking skills to understand 
the relationships between the main idea, purpose, and/or theme of the text and the 
various details used to support that main idea, purpose, and/or theme? 

• Will this specific text help to develop the attention, memory, and critical/analytic 
thinking skills necessary for future reading endeavors? 

 

Reading Skills 

• Does the reader possess the necessary inferencing skills to “read between the lines” 
and make connections among elements that may not be explicit in this specific text? 

• Does the reader possess the necessary visualization skills to imagine what is 
occurring or what is being described in this specific text? 

• Does the reader possess the necessary questioning skills to challenge the ideas being 
presented in this text and consider those ideas from multiple points of view? 

• Does the reader possess the necessary comprehension strategies to manage the 
material in this specific text? 

• Will this specific text help to develop the inferencing skills, visualization skills, 
questioning skills, and comprehension strategies necessary for future reading 
endeavors? 

 

Motivation and Engagement with Task and Text 

• Will the reader understand the purpose—which might shift over the course of the 
reading experience—for reading this specific text (i.e., skimming, studying to retain 
content, close reading for analysis, etc.)? 

• Will the reader be interested in the content of this specific text? 

Questions for Professional Reflection on  

Reader and Task Considerations 
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• Might the reader develop an interest in this content because of this text? 
• Will the reader be interested and engaged with the style of writing and the 

presentation of ideas within this specific text? 
• Will the text maintain the reader’s motivation and engagement throughout the 

reading experience? 
 

Prior Knowledge and Experience 

• Does the reader possess adequate prior knowledge and/or experience regarding 
the topic of this specific text to manage the material that is presented? 

• Are there any explicit connections that can be made between what content the reader 
will encounter in this specific text and other learning that may occur in this or another 
class? 

• Does the reader possess adequate prior knowledge and/or experience regarding 
the vocabulary used within this specific text to manage the material that is presented? 

• Does the reader possess adequate knowledge of and/or experience with the genre 
of this specific text to manage the material that is presented? 

 
 
Content and/or Theme Concerns 

• Are there any potentially concerning elements of content or theme that might 
contribute to students, teachers, administrators, and/or parents feeling uncomfortable 
with reading this specific text? 

• Does the reader possess the maturity to respond appropriately to any potentially 
concerning elements of content or theme? 

 
 
Complexity of Associated Tasks 

• Will the complexity of any before-, during-, or after-reading tasks associated with 
this specific text interfere with the reading experience? 

• Will the complexity of any questions asked or discussed concerning this text 
interfere with the reading experience? 

Questions for Professional Reflection on  

Reader and Task Considerations 



Text Complexity Analysis of  

Source: Kansas State Department of Education; www.ksde.org  

 
 

 
Levels of Meaning/Purpose: 
 
 
 
Structure: 
 

 

Language Conventionality and Clarity: 
 

 

 

Knowledge Demands: 
 

 

 

 

 
Qualitative Measures 

 
 

 

 

 

 
 

 

 

 

 

 

 

 

  

 
 
 
 

Qualitative Measures Quantitative Measures 

Reader-Task Considerations 

Recommended Placement 

http://www.ksde.org/�


Complete the following chart with texts that you teach in your classroom or texts that are taught in 
your school or district.  

 Text Title 
Current Grade 
Level Taught 

CCSS Grade-
Band Level* 

1    

2    

3    

4    

5    

6    

7    

8    

9    

10    

11    

12    

13    

14    

15    

16    

17    

18    

19    

20    

21    

22    

23    

 

*Refer to Appendix B of the Common Core State Standards for English Language Arts 
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